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The present study is framed to explore the attitudes of rural and 
urban school head-teachers about their institutions' internal 

efficacy working in 8 divisions of Punjab. For this, 267 
participants were selected as a sample; a random selection of 
237 head-teachers and conveniently selected 30-parents from 
different divisions of Punjab. The researchers collected the data 
from the respondents in two parts. The quantitative data were 

collected from head-teachers of special education institutions 
through a standardized questionnaire having 11-factors: 
academics, community characteristics, financial, non-academic, 
parents’ characteristics, principal characteristics, school 
characteristics, school climate, policies and organizational 
structure, students’ characteristics items, teachers’ 

characteristics and teachers learning opportunities. The 
qualitative data were collected from 30 parents through 
interview protocol. The researchers ensured the Cronbach’s 
Alpha reliability of quantitative data that was .756. Collected 

quantitative data were analyzed using independent samples t-
test whereas the qualitative data were analyzed through 
thematic analysis. The results of the quantitative data have 

shown the same attitudinal level of internal efficacy in rural and 
urban public-sector special schools. Moreover, the results of the 
qualitative part established that the majority of parents were 
satisfied from special schools’ head-teachers managerial 
capabilities, attitudes towards parents, provision of curricular 
and co-curricular activities, special emphasis on parents-
teachers meetings, and schools buildings. 
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1.  Introduction 
 Head-teachers' intentions towards institutions are important indicators for the progress 

of students, teachers, and parents. Their constructive attitudes towards institutional success 

play a significant role in this regard (Ismail et al., 2016). Attitudes are referred to as a stable 

construct consisting of cognitive, affective, and behavioral aspects (Bizer et al., 2003; Vaz et 

al., 2015). Links of attitudes are rooted in the work of Ajzen (1985) who put forward the 

concept of "attitudes" in his theory of planned behavior (TPB). Beliefs, attitudes, and 

behavioral intentions are the key aspects of TPB (Berger, 2020). Individual attitudes are based 

on three important aspects: cognitive; head teachers' beliefs on the importance and necessity 

indicators of educational institutions that how it would be beneficial and bring change in 

institutional physical, infrastructure, and environmental aspects. Affective aspects; make a 

favorable response towards abrupt change that is being seen by the head-teachers, especially 

the internal satisfaction/dissatisfaction about institutional modernization while behavioral 
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aspects immediately react to change or against change (Ajzen, 1985; Berger, 2020; Kin & 

Kareem, 2017).  

 Efficacy refers to the effectiveness of any individual, organization, institution, state, etc. 

It is also considered as the capability to complete assigned tasks on assigned goals. Literature 

reported that the concept of efficacy is rooted in the work of Bandura (1978). The author has 

worked on the concept of efficacy and made a significant contribution in this regard (Adu, 

2010). Internal efficacy refers to one’s internal beliefs about their potential to bring 

constructive change (Bandura, 2007). Institutional internal efficacy has a strong correlation 

with one of the stakeholders; head-teachers' (Zahid, 2020) performance. Head-teachers are 

playing an important role to enhance institutional internal efficacy. They focus on schools’ 

infrastructure (Gil-Flores et al., 201parent-teacher meetings (Islam, 2019), schools better 

performance (Heiskala et al., 2021), formation of school management council (Kim, 2004), 

technological inclusion for students better achievements by the teachers (Hassan et al., 2021) 

and teachers training (Kulshrestha & Pandey, 2013). That shows head-teachers' constructive 

attitudes towards adds in the institutional betterment. 

 

 Strong evidence-based literature existed on the applications of head-teachers' attitudes 

on measuring institutional internal efficacy (Adeyemi, 2012; Iqbal, 2012; Wasal, 2012; Yang, 

2014; Yunas, 2014). Adeyemi and Adu (2012) structured quantitative research in Nigeria on a 

sample of 520 participants to explore the quality and internal efficacy of schools. The authors 

administered two instruments to collect the data from the respondents. The results of the 

research indicated that the head teachers' positive or negative attitudes were the best 

predictors of institutional efficacy. Avramidis and Norwich (2000) structured research to find 

out special education teachers' attitudes towards institutional efficacy. Data from the 

respondents collected through administering standardized instruments having three parts; 

age, managerial experience, school leadership. The results of the research indicated the head-

teachers' attitudes towards institutional efficacy may vary from time to time. As head-teachers 

gain more age and experience, it brings a positive and constructive attitudinal change in their 

behavior. Moreover, Praisner (2003) tried his best to explore the attitudes of head-teachers to 

the internal efficacy of institutions. Findings of the research revealed that head-teachers have 

positive attitudes towards institutional betterment, development, and student achievement. 

Head-teachers' pain and observation play important role in reducing students, teachers, and 

parents' stress in this regard.  

 

 Horegard al. (2018) make a significant contribution in investigating head-teachers' 

attitude towards special education institutional internal efficacy. The results of the research 

established a strong significant positive relationship between head-teachers' attitudes and 

institutional internal efficacy. Pakistani social scientists also significantly contributed to 

exploring the current status of special schools head-teachers’ internal efficacy. Zahid and 

Ashraf (2020) conducted quantitative research in Lahore-Pakistan to measure the internal 

efficacy of special schools teachers working in public and private institutions on a sample of 

randomly selected 200 teachers. The result established the significant difference between 

public and private special schools head-teachers' attitudes on the institutions' internal efficacy. 

Doctoral research was conducted by the Yunas (2014) in the Khyber Pakhtunkhwa district of 

Pakistan on a sample of 434-respondents using a stratified random sampling technique. The 

results of the research explored that institutional efficacy was affected due to head-teachers 

attitudes, students’ retention rate, students’ absenteeism, high wastage of sources, teachers' 

poor training, and teachers' non-professional attitudes towards jobs. It is evident from the 

above discussion that the head-teachers are the main stakeholders of institutions and their 

attitudes, either positive or negative, have a strong contribution towards their institutions' 

internal efficacy.  

 

 In this light, the main purpose of the current research is to explore head-teachers' 

attitudes towards the internal efficacy of special educational institutions working in different 

divisions of Punjab. The current research questions guided the study are (i) Are the attitudes 

of rural and urban head teachers towards special education institutions’ internal efficacy the 

same? And (ii) Are parents of special students satisfied with the performance-related behavior 

of the head-teachers? 
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2. Research Methodology 
 The methodology is a combination of a conceptual framework, data collection 

techniques, and data analysis method that provides the basis of the study (Brown et al., 

2008). Research methodology refers to a procedural arrangement in which research is carried 

out (Maxwell & Loomis, 2003). The researcher applied QUANT & QUAL research design to 

understand the objective and subjective reality of the world through multiple sets of data 

(Amaratunga et al., 2002; Best & Kahn, 2006; Creswell & Cresswell, 2018). Mix methods 

research design uses inductive and deductive methods to answer the same phenomena 

through multiple approaches (Johnson & Onwuegbuzie, 2004; Johnson & Christensen, 2016; 

Teddlie & Yu, 2007). 

 

2.1 Population and Sample of the Research 

 A well-defined and appropriate population is essential for educational research (Gay et 

al., 2006). The population of current research consisted of head-teachers working in the 

schools of Punjab and parents of special needs students. The sample of current research 

consisted of 267 respondents: 237 head teachers and 30 parents. The sample of the 

quantitative part consisted of 237 head-teachers randomly selected from 8 Division and the 

sample of qualitative part consisted of 30 parents of children with different disabilities. The 

researcher purposively selected parents from different districts; both from rural and urban 

public-sector special education schools for interview. The parents were selected to give an 

opinion about head-teachers' abilities and performance related to the internal efficacy of 

special education institutions.  

 

Figure 1: Demographics of the sample of the study 

 

 

2.2 Instrumentations 

 The researcher administered two instruments in this research. A semi-structured 

interview protocol for 30-parents was used. The interview is used to collect information 

regarding an individual's knowledge, experiences, and practices on any phenomena. It is a 

way of assessing participants' perceptions for constructing reality (Punch, 2013; Best & Kahn, 

2006). For the quantitative part, the authors administered an adopted instrument from Yunas 

(2014) consisting of 11-factors; financial, students characteristics, parents characteristics, 

community characteristics, school characteristics, teachers characteristics, principal 

characteristics, teachers' learning opportunities, school climate policies, and organizational 
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structure, academic and non-academic. The researchers assured the ecological validity and 

reliability of the adapted questionnaire. For this, the researchers piloted the standardized 

instrument on a small sample of the respondents to ensure Cronbach’s alpha reliability, which 

is given below: 

Table 1: Cronbach’s Alpha Reliability statistics 

Sr # Factors name N of Items Cronbach’s Alpha 

1 Academic 2 .837 

2 Community characteristics 3 .737 

3 Financial 4 .810 

4 Non-academic 2 .776 

5 Parents characteristics 2 .684 

6 Principal characteristics 2 .767 

7 School characteristics 4 .801 

8 School climate, policies, and org. structure 4 .709 

9 Students characteristics 4 .698 

10 Teachers characteristics 2 .819 

11 Teachers learning opportunities 6 .679 

 

 As yielded in table 1, Cronbach's Alpha statistics were applied to ensure the reliability of 

the data. The overall reliability was calculated at .756. The reliability of each factor was 

calculated by the researchers themselves to ensure the reliability of the instrument. After 

ensuring the reliability of the instrument, the researchers themselves collected final data.  

 

3. Data Collection Procedures 
 The researchers themselves collected the data from the participants through the 

parallel method. They got permission letters from the heads of the institutions, ensured ethical 

consideration, and collected the data from participants in their offices. The researchers 

interviewed 30 parents, purposively selected from the 8 divisions of Punjab. The interviews 

were audio-recorded and transcribed. Likewise, the results of quantitative parts were 

interpreted as well. 

 

3.1 Data Analysis and its Interpretation 

 The quantitative data were analyzed by applying an independent sample t-test 

whereas, the researchers applied thematic analysis technique on the qualitative data. 

 

Table 2:  Independent sample t-test on headteachers attitudes towards special 

  schools internal efficacy 

Sr # Categories N M SD F df t p 

1 Urban 146 114.84 14.98 
3.76 235 1.62 .057 

2 Rural 91 111.21 17.86 

 

 The interpretation of Table 2 yielded that the researchers applied an independent 

sample t-test to compare rural and urban institutions' head-teachers' attitudes towards special 

institutions' internal efficacy. The interpretation shows no significant difference between the 

rural and urban head-teachers attitudes towards their institutions’ internal efficacy, t (237) = 

1.62, p > .05. It is estimated that head-teachers of both the rural and urban schools have 

rated their institutions’ internal efficacy at the approximately same level. However a slight 

difference in the mean was present (M = 114.84, SD = 14.98 , M = 111.21, SD = 17.86).  

 

 The interpretation of Table 3 revealed that the independent sample t-test was applied 

to measure rural and urban head-teachers attitudes towards their special institutions internal 

efficacy. The interpretation shows significant difference on rural and urban head-teachers 

attitudes on factors of financial, t(235) = 1.60, p < .05, students’ perspective, t(235) = 0.45, 

p < .05, parents characteristics, t(235) = 2.44, p < .05, community characteristics, t(235) = 

3.17 and schools characteristics, t(235) = 1.65, p < .05.  Furthermore, there exist no 

significant difference between urban and rural head-teachers attitudes towards special schools 

internal efficacy on factors of teachers characteristics, t(235) = 3.78, p > .05, principal 

characteristics, t(235) = 0.31, p > .05, teachers classes and learning opportunities, t(235) = 

2.20, p > .05, school climate policies and organizational structure, t(235) = 2.56, p > .05,  

and non-academic t(235) = 0.31.  
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Table 3: Independent sample t-test on head-teachers’ attitudes towards special 

  schools internal efficacy 

Sr # Factors Locality N M SD F Df T p 

1 Financial 
Urban 146 13.79 2.55 

1.10 235 1.60 0.29 
Rural 91 13.26 2.37 

2 Students’ perspectives 
Urban 146 11.87 1.95 

5.35 235 0.45 0.02 
Rural 91 11.73 2.38 

3 Parents characteristics 
Urban 146 5.99 1.62 

1.54 235 2.44 0.22 
Rural 91 5.51 1.36 

4 Community characteristics 
Urban 146 11.59 1.95 

15.86 235 3.17 0.00 
Rural 91 12.57 2.50 

5 Schools’ characteristics 
Urban 146 14.63 2.04 

4.54 235 1.65 0.03 
Rural 91 14.09 2.65 

6 Teachers characteristics 
Urban 146 8.28 2.13 

3.58 235 3.78 0.06 
Rural 91 7.27 1.74 

7 Principal characteristics 
Urban 146 8.08 1.55 

0.29 235 0.31 0.59 
Rural 91 8.01 1.57 

8 
Teachers, class learning 

opportunities 

Urban 146 24.43 3.92 
0.09 235 2.20 0.77 

Rural 91 23.30 3.76 

9 
Schools’ climate, policies & 

organizations 

Urban 146 15.86 3.45 
1.92 235 2.56 0.17 

Rural 91 14.66 3.58 

10 Academic 
Urban 146 8.28 2.13 

3.58 235 3.78 0.06 
Rural 91 7.27 1.74 

11 Non-academic 
Urban 146 8.08 1.55 

0.29 235 0.31 0.59 
Rural 91 8.01 1.57 

 

Figure 2: Descriptive Statics on factors of instructional internal efficacy 

 
 

 As shown in figure 2, results of descriptive statistics were applied to explore maximum 

perception of internal efficacy of head teachers working in special education institution of 

different divisions of Punjab. Interpretation reveals that maximum output of head teachers 

were in favor of teachers learning opportunities (M = 24.00, SD = 3.89), school climate 

policies and organizational structure (M = 15.40, SD = 3.54), School characteristics (M 

=14.30, SD = 2.44), financial (M = 13.59, SD = 2.49), community characteristics (M = 12.19, 
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SD = 2.35), students characteristics (M = 11.78, SD = 2.22), principal characteristics (M = 

8.05, SD = 1.56), non-academic (M = 8.05, SD = 1.56), teachers characteristics (M = 7.89, 

SD = 2.05), academic (M = 7.89, SD = 2.05) and lastly they have viewed that parents 

characteristics (M = 5.70, SD = 1.48) are important factor 

 

3.2 Interpretation of Qualitative Part of data 

 The qualitative part of this research was executed by taking interviews from the 

parents after obtaining their consent. The interviews were edited after transcription. Four 

major themes have appeared from parents' narratives. The broader themes are presented 

here. 

 

Theme: 1. School factors 

 The first theme that appeared from schools participants' interviews reported that 

special schools' internal factors like schools' light, electricity, water, and sanitation facilities 

were strongly reflected in head teachers' managerial abilities. Head-teachers were keenly 

observing their institutional internal facilities for the sake of their students’ better educational 

and social outcomes. 

 

Theme: 2. Positive attitudes 

 All of the parents showed their strong intentions that head-teachers of both rural and 

urban special education schools have positive attitudes towards their children. Head-teachers 

met with their children, daily shake hands, and warmly welcome in the schools. If our children 

feel any difficulty, they feel free to meet with head-teachers and share their problems easily in 

this regards 

 

Theme: 3. Curricular and co-curricular activities 

 Twenty out of twenty parents have reported that head-teachers of rural and urban 

schools continuously working on the provision of newspaper, musical performance, availability 

of audio-visual aids, arranging debate and sports for their students, arranging volunteer 

activities, individual sports activities for our students as well. 

 

Theme 4: parents-teachers meetings 

 Sixteen out of twenty parents reported that head-teachers of the schools conduct one 

meeting with them in a week, in which we sat in airy and furnished rooms, discussing our 

children's issues. Whereas, four out of twenty participants reported head-teachers of the 

special school to arrange monthly meetings with them. They further reported that during the 

meeting, head-teachers give us 10-15 minutes in which we discuss the current situation of our 

children. 

 

4. Discussion 
 Head-teachers are the pillars of academic institutions. They put their emphasis on the 

betterment of teachers, students, and their parents. Their attitudes also play an imperative 

role in the progress of institutions. Special educational institutions are working under the kind 

control of the Government in which head-teachers are providing their services at their best. 

The results of the current research established that head-teachers have positive attitudes 

towards special education institutions’ internal efficacy. Moreover, the majority of parents of 

special schools of these divisions were satisfied from head-teachers' managerial capabilities, 

their attitudes towards parents, provision of curricular and co-curricular activities, special 

emphasis on parents-teachers meetings and schools buildings. The results of the current 

research align with the findings of the research conducted by (Wasal, 2012) whose findings 

reveal that institutional internal efficacy is a key indicator of head-teachers' performance. The 

results of the current research stated that head-teachers' attitudes play a significant role in the 

special institutions' internal efficacy. It is supported with the findings of the research 

conducted by Davies and Ellison (1997) in the UK whose findings show that head-teachers' 

performance is an important factor that enhances the internal efficacy of the institutions. 

Works of national and international scholars have contributed to the existing body of 

knowledge whose findings reported that head-teachers possess strong attitudes towards 

institutional better development (Al-Farsi, 2007; Anyagre, 2016; Deakins et al., 2005; 

DeJaeghere et al., 2009; Eddy-Spicer et al., 2019; Khan et al., 2009; Mwinyipembe & Orodho, 

2014; Sarıçam & Sakız, 2014). Moreover, the results of this study are also aligned with the 

findings of the research planned by Adeyemi (2012). The research structured by Yunas (2014) 
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in Pakistan, whose results indicated that head-teachers were putting great emphasis on 

students’ quality of education, usage of funds, students’ retention, and motivates untrained 

staff. Furthermore, the work of Yang (2014) supports the findings that head-teachers' 

attitudes are key indicators to investigate special educational institutional internal efficacy in 

this regard. 

 

5. Conclusions 
 No one can refuse the importance of education. Likewise, the worth of special education 

is increasing day by day. Pakistan is running special and general educational institutions for 

decades. Stakeholders played fewer roles in special educational institutions. Applications of 

special education increased the option for disabled students which are a neglected part of 

societies. Teachers disseminate special instruction among students whereas head-teachers put 

their special intentions for the smooth running of the institutions. In Pakistan, public and 

private special schools are fulfilling the deficiency of special needs students. The results of the 

quantitative part show that the head-teachers working in rural and urban special schools have 

the same attitudes towards their institutions’ internal efficacy. The results of the qualitative 

part established that parents were satisfied with special schools head-teachers managerial 

capabilities, head-teachers attitudes towards parents, provision of curricular and co-curricular 

activities, and special emphasis on parents-teachers meetings and schools buildings which 

indicates that head-teachers working in special education schools were putting their special 

emphasis on enhancing schools internal efficacy. 

 

 There is also a vast spectrum of research to search for some other variables related to 

attitudes like job performance, time management abilities, or communication skills and seek 

the relationship of these constructs with internal efficacy. The context of education as an 

organization opens multifarious prospects to juxtapose internal efficacy with other attitudes 

among the head-teachers. Accordingly, the internal efficacy of head-teachers should also be 

examined in connection with other jobs/managerial-related aspects. 
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